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New Business Item 24-20 
Introduced January 17, 2025
Approved January 17, 2025 

TITLE: The University of Hawaiʻi at Hilo’s Bachelor of Arts in Education Science 
  Elementary Education Program Review 

The Hawaiʻi Teacher Standards Board (HTSB) recommends provisional program approval for 
the University of Hawaiʻi at Hilo (UHH) Bachelor of Arts in Education Science (BAES) 
Elementary Education program (New Business Item 22-60 Revised). In consultation with 
university colleagues, the UHH faculty changed the Bachelor of Science program to a Bachelor 
of Arts program. 

Since March 2024, the Program Review Committee has analyzed all aspects of the UHH BAES 
Elementary Education program using the Hawaii Administrative Rules (HAR) §8-54-19(1-5) and 
§8-54-20(1-2) and Hawaiʻi State Approved Program Standards (New Business Item 17-39).

UHH faculty was responsive to the committee’s feedback and hosted an in-person meeting with 
HTSB staff in July 2024. The faculty revised the BAES program to ensure it met UHH, the HAR, 
and the HTSB requirements while maintaining UHH School of Education’s philosophy and 
HEART (Holistic, Empathetic, Artistic, Rigorous, and Transformational).  

The committee highlighted the following aspects of the UHH BAES program which led to 
recommending program approval. 

● The Curriculum Sequence is structured around four thematic blocks: 1) Learner and
Learning, 2) Content, 3) Instructional Practice, and 4) Professional Responsibility. The
thematic blocks align with the Hawaiʻi Teacher Performance Standards.

● Teacher candidates build content knowledge in the program's first year, requiring eleven
prerequisite courses. Teacher candidates learn to integrate content area subjects and
design curriculum units in the second year. Knowledge of integrated curriculum units will
be instrumental in teaching and learning for these future elementary teachers.

● While this is an elementary education K-6 program, the committee recommends
threading early childhood developmental concepts throughout the courses. Intentional
activities designed for early childhood concepts will help teacher candidates know how
to support elementary students whose developmental needs may differ from their grade-
level peers.

● The program offers courses in all content areas that an elementary education teacher
must teach and assess. Two courses (ED 270 Health and Wellness Education, ED 272
Art and Music Education) can strengthen instructional concepts to align with national
content area standards for teacher preparation programs (i.e., Society of Health and
Physical Education, National Art Education Association).

● Courses are culturally responsive and embed topics relevant within the Hawaiʻi context
and in the Hawaiʻi Department of Education or Hawaiʻi Public Charter Schools (e.g., ED
450 Learning and Teaching in Hawaiʻi Schools, ED 471 Ethics for Educators, Nā
Hopena Aʻo).

● Cooperating teachers receive training on using teacher candidates’ assessment and
evaluation instruments for Classroom Observations, Professional Attributes, and

https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/NBI-22-60-Consideration-of-the-University-of-Hawaii-at-Hilo-Letter-of-Intent-to-Plan-a-Bachelor-of-Science-in-Educational-Studies-with-a-Licensure-Approved.pdf
https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/NBI-17-39-Update-of-EPP-Standards-1.pdf
https://hawaiiteacherstandardsboard.org/content/content-area-standards/
https://hawaiiteacherstandardsboard.org/content/content-area-standards/
https://www.shapeamerica.org/accreditation/heteacherprep.aspx
https://www.shapeamerica.org/accreditation/heteacherprep.aspx
https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/NAEA-Art-Standards.pdf
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Professional Competencies. The UHH faculty has a process to support cooperating 
teachers throughout the school year.  

 
● The program requires a summer field practicum course allowing teacher candidates to 

learn alongside their cooperating teacher at the start of the K-6 public school year 
(July/August).   

 
● The BAES Program and Field Experiences Handbook describes faculty and cooperating 

teachers' roles and responsibilities and teacher candidates’ expectations, program 
requirements, developmental phases of the field experience, and available support.  

  
Upon program approval, UHH will have a bachelor's and master’s degree licensure pathway for 
Elementary Education.  
 
Rationale/Background:  
The UHH faculty submitted a Letter of Intent to Plan a New Program in Elementary Education 
(New Business Item 22-60 Revised). Changes in the type of degree were made from a Bachelor 
of Science program to a Bachelor of Arts program. Upon successful program completion, 
teacher candidates will be recommended for an initial license in Elementary Education K-6. 
 
Cost:  
Program Review Round 1: $500 each x 3 reviewers x 2 review cycles = $3,000 
HTSB staff travel to Hilo for in person meeting: $500.00. 
All committee meetings were conducted on Zoom. 
 
Program Review Committee Bios: 
 
Akeyo H. Garcia has been an elementary school teacher in Hawaii's public school system 
since 2009. As a classroom teacher, she also was a mentor teacher for teacher candidates 
enrolled in an educator preparation program. Akeyo holds a National Board Teaching Certificate 
in Early Childhood Generalist and advanced teaching licenses covering preschool to sixth grade 
in general education and preschool to third grade in special education. She earned master's 
degrees in Curriculum Studies and Early Childhood Education from the University of Hawaiʻi at 
Mānoa, where she is currently pursuing a doctoral degree in Education. Akeyo received the 
Presidential Award for Excellence in Mathematics and Science Teaching (PAEMST) in 2016. 
 
Kristi Oda has been recognized as a National Board Certified Teacher, specializing as a Middle 
Childhood Generalist, for 21 years. She earned her professional diploma in Elementary 
Education and bachelor’s degree in Psychology. As a librarian and a fourth-grade teacher, Kristi 
was selected to be a Fellow and sponsored to represent Hawaii at national science and teacher 
leadership conferences. She has formally supported National Board candidates, mentored 
teacher candidates, helped with state assessment item reviews, and coordinated several 
regional teacher conferences and international summer camps. For five years, Kristi was a 
State Office Teacher in the Hawaiʻi Department of Education’s Leadership Institute, where she 
coached teacher leaders. Kristi returned to the classroom setting as a sixth-grade teacher.   
 
Ronnie Tiffany-Kinder, Ed.D., is a School Renewal Specialist for the Kailua-Kalāheo Complex 
in the Hawaiʻi Department of Education.  Ronnie has worked in public education for 29 years.  
She has experience as a PK-12 classroom teacher and was a faculty member in the College of 
Education, Elementary Education Program at the University of Hawaiʻi at Mānoa (UHM).  She 
taught methods courses, supervised student teachers and assisted in developing the Post-
baccalaureate Certificate in Elementary Education program.  Ronnie earned her Ed.D. in 
Professional Educational Practice from the University of Hawaiʻi at Mānoa. 
 

https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/NBI-22-60-Consideration-of-the-University-of-Hawaii-at-Hilo-Letter-of-Intent-to-Plan-a-Bachelor-of-Science-in-Educational-Studies-with-a-Licensure-Approved.pdf
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Jennifer F.M. Padua, Ph.D., is a Licensing Specialist at the Hawaiʻi Teacher Standards Board. 
Jennifer earned her doctoral degree in Curriculum and Instruction at the University of Hawaiʻi at 
Mānoa, where she was a faculty member for 11 years in the College of Education’s Elementary 
Education Program. Her experiences include working as a Senior Literacy Specialist throughout 
the United States Affiliated Pacific Region and as a classroom and resource teacher in the 
Hawaiʻi Department of Education.  
 
 
 
Submitted by:    Kristi Miyamae  
Referred to:       Teacher Education Committee  
 

















































































































































































University of Hawaii at Hilo School of Education

SECTION INITIAL RESOLUTION FINAL RESOLUTION COMMENTS

Section 1:  

Introduction

Addressed B. You may want to contact the HIDOE to determine if the 

affiliation agreement needs updating with the current 

Superintendent, Mr. Keith Hayashi.

This is a master "umbrella" agreement that only needs to be signed one 

time. Specific placement site affiliations are renewed annually.

Addressed C. Describe the recommendations for changing the program from a 

Bachelor of Science to a Bachelor of Arts.

The change was made at the request of the UH System administration. 

Although their is no UH System policy related to the number of STEM 

credits in a Bachelor of Science degree program, the Chief Academic 

Officers felt it was more appropriate for this program to be considered a 

Bachelor of Arts degree program. Facutly voted unanimously to make the 

change. This explanation was footnoted in the primary document.

Addressed G. Eleven courses are prerequisites before students enter the 

licensure track program.

Yes, this is true.  To address music, art, physical education, 

health/wellness, drama we added two new 

courses. So, the number is now 13 courses. 

Questions a. How do students demonstrate their learning from 

prerequisite courses in the licensure track courses.  For example, 

ED 342 Science for Elementary Teachers and ED 344 Social 

Studies for Elementary Teachers are separate courses. ED 452 

Social Studies and Science Methods combines both subject areas 

in the licensure track program course. How do students 

demonstrate their learning of science and social studies? (See 

Section 4.D for similar comments about learning from 

prerequisite courses.)

Students demonstrate their learning from prerequisite courses by creating 

integrated Lesson Plans and Unit Plans within their methods courses. ED 

452 Social Studies and Science Methods is the bridge course, which focuses 

on the connection between the content courses and the methods courses 

(this being the first of the methods courses). Faculty will provide more 

depth in both social studies and science. Further, faculty will have students 

create an integrated social studies and science Lesson Plan, which includes 

assessments and major instructional strategies/models that they can 

incorporate into their Unit Plan. 

More connection with early childhood 

concepts. More links back to intro courses. 

Insufficiently addressed. Connect on both side 

for literacy and math. Include identification of 

the course. ED 341 work individually and in ED 

451 work in larger groups. (Small group setting 

to larger group setting.)

We added a statement within each syllabus for early childhood 

and a statement that introduces the four thematic blocks and 

identifies which block the course falls within AND show its 

connection to the larger curriculum design. Further, in the 

Content and Methods (instructional practices) courses, we have 

added statements, explaining how student knowledge from 

previous (pre‐requistie) courses transfers to licensure courses, 

showing a continuum of their learning. In select Content and 

Methods courses, we have also added early childhood content 

as a topic. More technology‐related assignments have been 

incorporated. For example, in ED 451 Literacy Methods 

students select a technology tool to support and assess literacy 

instruction, using criteria learned in ED 314 Technology for 

Learning and Teaching. 

All courses within the School of Education Bachelor of Arts in Education 

Studies degree program are face‐to‐face. 

Add HEART and HA or how will students make 

those connections?

The only course that is not currently listed as face‐to‐face is ENG 350 

Second Language Acquisition Theory, and we are working with the faculty 

member to have this changed. ENG 350 Second Language Acquisition 

Theory is currently a face‐to‐face course with some classes provided in 

Laulima, the current UH System learner management system. 

Ad hoc task group to determine if we develop a 

course within the SOE or work with ENG to fix 

this, including placing the syllabus within our 

template and changing to entirely F2F. Make 

sure HEART and HA are added, using syllabus 

template. 

Addressed a. Example:  Some courses do not identify the instructional 

delivery mode (ED 471 and ED 490).

This is not accurate. All School of Education syllabi have a section entitled 

Course Format. Within this section it is written, "All Bachelor of Arts in 

Education Studies courses will be delivered in a face‐to‐face format with 

supporting materials online in Laulima." Both of the syllabi listed were 

double‐checked to confirm.

Addressed B. Conditionally accepted students may enter the program without 

successfully completing prerequisite courses. Since each course 

is offered once a year, either in the fall or the spring semester, 

do conditionally accepted students complete the prerequisite 

course and the method course concurrently? For example, ED 

341 and ED 451 are only offered in the fall.

Students (who apply) may become Conditionally Accepted while taking the 

prerequisite courses during their junior. They cannot become Fully 

Accepted until they complete the prerequistie courses and pass the Praxis 

Core. (See the bottom of page 16 and top of page 17.)  Only Fully Accepted 

students start the cohort courses in the summer between the junior and 

senior years. Further, students would not be allowed to take prerequisite 

courses along with program courses, as program courses can only be taken 

by Fully Accepted students. 

Questions B. How will you address any reliability and discrepancies among 

faculty members, since the PAS is utilized as an assessment 

checkpoint throughout the program? (PDF pp. 24‐25)

Our fall and spring Faculty Retreats (all‐day meetings/workshops) are 

dedicated to data analysis and program improvement. During this time, we 

calculate inter‐rater agreement (reliability) on random samples of student 

evaluations. (Since students take multiple courses with the same faculty 

members, we have multiple scores). If inter‐rater agreement is <.8 (the 

standard), we then recalibrate.

This can be addressed during the retreat.  After receiving training on how to score the assessment, faculty 

rate a randomly selected assessment individually. Scoring 

decisions will be discussed until consensus is reached. 

Reliability of the scoring of the assessment will then be 

established on 10 percent of randomly selected assessments 

and reliability will be calculated. The formula for inter‐rater 

reliability will be as follows: inter‐rater reliability = 

agreement/(agreement + disagreement) with a target rate of 

85 percent reliability as the lowest acceptable level (Miles, 

Huberman, and Saldaña, 2014). If the metric is not met, raters 

will discuss descrepencies until consensus is reached. The 

process will be repeated until the target rate of 85 percent is 

met.

Questions C. Please clarify the assignments on learning student standards 

through categorization. The national organization has 

categorized the standards (PDF pp. 50‐51)

This is a constructivist activity, where students are provided with a 

particular grade level of standards in ELA or math. They create categories 

for the standards. This requires students to think about what the standards 

say and how they might be related (categorically). Then students compare 

the national organization categories for the standards with their own and 

reflect, discuss, and create a graphic organizer to help them process the 

standards, so they can better understand them.

Activities are not connected to the standards. 

Not clear in course syllabi. Weekly or topic 

discussion related to standards/assignments? 

What assignments go with what week? Want 

topic list aligned to assignments list. Add a 

column. Add Assignments to Topics list.  

(1) Over time, this has proven to be a GREAT assignment that 

facilitates students carefully reading, interpreting, and 

discussing each standard. They are also introduced to the 

organization that provides the standards and their rationale for 

use with students in the public schools. (2) We have added an 

Assignments Due column to the right of Topics in every course 

syllabi. This enables students to see the connection between 

topics and assignments. 

D. Required revisions for all courses See below.

NOTES FROM HTSB MEETING

Section 2:  Program Information

Section 3:  Program Framework

In process A.

RESPONSE TO PROGRAM REVIEW FROM HTSB

ISSUES TO ADDRESS

The program instructional delivery is identified face‐to‐face. 

However, ENG 350 is an online hybrid course. What other 

courses are offered online? If more online courses exist, would 

the program instructional delivery switch to blended‐‐face‐to‐

face and online learning?

We are not going to use ENG 350 as our first ELL course. We 

have developed a new course‐‐ED 437 Second Language 

Acquisition for K‐12 Educators. As with all of our other courses, 

ED 437 will be taught face‐to‐face. This course includes HEART 

and HA. 

Section 4: Program Progression

Bachelor of Arts in Education Studies 1 of



University of Hawaii at Hilo School of Education

Questions a.How are students learning from the prerequisite courses 

transferred into to implemented in the licensure courses? What 

information can be added to the course syllabus to assist 

students in understanding the course content from pre‐requisite 

to licensure courses as a continuum of their learning?

We have addressed this within each of the content courses and the 

methods courses‐‐ED 341 Literacy for Elementary Teachers, ED 342 Science 

for Elementary Teachers, ED 343 Math for Elementary Teachers, ED 344 

Social Studies for Elementary Teachers (content courses) and ED 451 

Literacy Methods, ED 452 Social Studies and Science Methods, and 453 

Mathematics Methods (methods courses). We added a statement within 

each syllabus describing the relationship between the content of the 

prerequisite courses and the content of the methods courses.

Write a bridge paragraph for course that has a 

pre‐course. Write a bridge paragraph for pre‐

course that has a more advanced course. So, 

both ways courses are linked. Connections. 

Look for technology in other courses.

We added a statement within each syllabus that introduces the 

four thematic blocks and identifies which block the course falls 

within AND show its connection to the larger curriculum 

design. Further, in the Content and Methods (instructional 

practices) courses, we have added statements, explaining how 

student knowledge from previous (pre‐requistie) courses 

transfers to licensure courses, showing a continuum of their 

learning. More technology‐related assignments have been 

incorporated. For example, in ED 451 Literacy Methods 

students select a technology tool to support and assess literacy 

instruction, using criteria learned in ED 314 Technology for 

Learning and Teaching. 

Questions b. How can you increase opportunities for students to apply 

assignments from pre‐requisite courses with elementary 

students? One perspective of taking a prerequisite course is to 

help students make decisions about being a teacher. Interacting 

with elementary students in small or large groups is an option.

We agree with this. (1) Students must complete 25 hours of classroom 

observations prior to admission. (This is an admission requirement for the 

Teacher Licensure Track, which tends to help students make the decision 

about becoming a teacher.) (2) Further, based upon this feedback, we have 

revised select prerequisite courses. For example, ED 341 Literacy for 

Elementary Teachers requires students to spend a minimum of ten hours 

tutoring an elementary student who is a struggling reader. (This is currently 

what we do in both ACES and MAT courses.)

Students have the option of taking ED 210 Introduction to 

Teaching, which includes 10 hours of working with youth. This 

enables ED 210 students to determine if education is the right 

path for them. ED 270 Health and Wellness for Education 

requires students to spend at least 10 hours in the schools, 

working with K‐6 students, observing and help the teacher. 

This course is required. Both of these courses are offered 

during the sophomore year; however, they may be taken at 

during the freshman year. Further, during their junior year, 

students take ED 341 Literacy for Elementary Teachers. They 

must individually tutor a struggling reader. All of these courses 

are taken prior to admission into the Teacher Licensure Track 

of the Bachelor of Arts in Education Studies degree program.

Questions c. Revise any assessment rubrics that do not have descriptors for  Based upon this feedback, we have created a new document with revised  Descriptors on bottom. Descriptors on links.  Yes, they have been revised to include a table with descriptors. 

Questions d. While this program is designed for elementary education  This is addressed specifically in ED 350 Learner Development where  Early childhood addressed in the  methods,  We have added the following statement to all syllabi. Please 

Addressed e. Verify that there are no content area standards for  This has been addressed. The syllabus for ED 452 Social Studies and Science 

Questions f. Table show alignment between the course objectives and 

national/state standards. While there is a table showing the 

alignment of course objectives and assignments, some 

assignment do not match the standards, such as math activities 

in ED 243, the HA book sharing in ED 451, or evidence of 

leadership for ISTE Standard 1 in ED 314.

We went back and looked at the alignments. In particular, we made to 

changes to ED 243 Math for Elementary Teacher I, ED 451 Literacy Methods, 

and ED 314 Technology for Learning and Teaching. In ED 243 Math for 

Elementary Teachers I, all of the activities have been re‐aligned with specific 

objectives. In ED 451 Literacy Methods, the HA book sharing has been 

revised to better align with the selected objectives. For ED 314 Technology 

for Learning and Teaching a leadership activity has been added‐‐Equitable 

Access Townhall Meeting‐‐to fulfill ISTE Standard 2, which is related to 

leadership.

Topic table and Assignment table must 

connect. Hyperlink standards.

As recommended during our face‐to‐face with the HTSB folks, 

we have added an Assignment column to the Topic list in each 

syllabus, which reflects alignment between the assessment and 

the topic. We also have an Alignment table in each syllabus 

that displays the alignment among the assessments, the HTPS 

standards, and the course objectives. 

Questions g. Will there be opportunities to reflect on teacher candidates'  The Unit Lesson Reflection form has been revised to specifically address  Unit Reflection form with rubric, unit plan.  The Unit/Lesson Reflection has been revised to focus on 

Questions h. Provide written descriptions of the course assignments to  There is an Assignments table in each syllabus that lists the major  Weekly topics list with descriptions and  (1) We have an Assignments table that includes the 

E. Consideration for all courses. See below.

Questions   Will meet with Dr. Dumaing, Director of the TESOL program at UH Hilo, to 

discuss the dates of his selected readings.

In process. No longer applicable. The School of Education has created ED 

437 Second Language Acquisition for K‐12 Educators, rather 

than using ENG 350 Second Language Acquisition Theory. 

Questions b. How can activities be more engaging for students? Please provide further, more specific, information here. Based upon the meeting with Felicia and Jennifer in Hilo, this 

was a suggestion only, rather than a required change.

F. Inconsistencies among courses. See below.

Accepted a. Some courses do not have a weekly calendar. All three‐credit, 16‐week courses have weekly schedules in the syllabi.  This was accepted after we discussed the rationale with Felicia 

Addressed b. Identify if the course delivery is in‐person, online  All School of Education syllabi have a section entitled Course Format.  All courses are face‐to‐face. The only questionnable course, ED 

G. Course‐specific feedback. See below.

a. ED 314 Technology for Learning and Teaching See below.

Questions i. ED 314 is identified as a cross‐cutting course (PDF p. 22). How  Technology is intergrated through all the methods courses‐‐ED 451 Literacy  Connections. Look for technology in other  More than one‐third of the courses integrate technology in 

Questons ii. Assigned readings/text were published before COVID‐19.  The textbook used in this course covers all of the International Society for  We have changed the textbook to a more up‐to‐date version 

b. ED 341 Literacy for Elementary Teachers II See below.

Questions i. The course content focuses on reading. How will students 

learn about other literacy concepts, such as language 

development, listening, speaking, and writing? There are no 

course objectives for these concepts. A similar comment is made 

for ED 451.

This has been addressed in the revised syllabus. The course objectives have 

been modified to include listening and speaking. Writing for literacy has 

been included as a topic in the course schedule. 

Objectives from ED 341 Literacy for Elementary Teachers I and 

ED 451 Elementary Teachers II were re‐aligned with the 

International Literacy Association Standards for the 

Preparation of LIteracy Professionals, 2017 edition, 

Elementary/Intermediate Classroom Teacher. All literacy 

concepts, such as langauge development, listening, speaking, 

and writing, have been added to the Topics list and additional 

assignments/assessments have been created. 

c. ED 343 Math for Elementary Teachers II See below.

Addressed i. Voyaging on the Hokulea is an exciting opportunity. How is  Students will apply their knowledge of geometry to create scaled drawings 

d. ED 344 Social Studies for Elementary Teachers See below.

Addressed i. Missing connection to Hawaii. How will teacher candidates  An objective has been added to the ED 344 Social Studies for Elementary 

e. ED 450 Learning and Teaching in Hawaii Schools See below.

Questions i. The assignment table for a final grade does not equal 100  The ED 450 Learning and Teaching in Hawaii Schools syllabus has been  This has been fixed.

f. ED 451 Literacy Methods See below.

Questions i. The course content focuses reading. How will students learn  The ED 451 Literacy Methods syllabus has been revised and all items of  Be sure topic list clearly identifies listening,  Objectives from ED 341 Literacy for Elementary Teachers I and 

g. ED 455 Differentiated Instruction See below.

Questions i. What activities are done with the study guides? Do these  The syllabus for ED 455 Differentiated Instruction has been revised to  Address in matrix. The study guides learning activities have been removed from 

h. ED 467 Emergent Bilingual Students in Schools  See below.

Questions i. Provide assignment directions and assessment for the Critical  The syllabus for ED 457 Emergent Bilingual Students in Schools has been  Recheck rubric. Make sure there are progress  The directions and assessment rubric have been added.

Questions ii. Missing alignment to TESOL standards. CAEP standards are  The syllabus for ED 457 Emergent Bilingual Students in Schools has been  These standards have been added

I. ED 470 Professional Dispositions See below.

Addressed i. Provide a copy of Growth Plan. The Growth Plan has been uploaded into the ED 470 Professional 

Questions ii. For the journal prompts, consider adding actionable stems.  The whole purpose of the journal writing is for the Field Experience  Based upon the meeting with Felicia and Jennifer in Hilo, this 

j. ED 471 Ethics for Educators See below.

Questions i. Do TCs have an opportunity to discuss their ProEthica learning  Yes, of course! There is a ProEthica feedback form that they complete as an  Students will fill out a ProEthica feedback form and discuss 

k. ED 472 Professional Responsibility See below.

Addressed i. Consider having TCs submit their Student Teacher Permit to  The TCs already do this. They do so in ED 470 Professional Dispositions.

Addressed ii. Why is this assignment called a mini‐portfolio? This assignment is only related to Standards 9 and 10, so we will rename 

l. ED 480 Field Experience I See below.

Questions i. What process is used to share information on the evaluation?  CTs, TCs, UH Field Supervisors, and the UH Field Experience Coordinator all  Was not explicit enough in the syllabus.  Teacher candidates and cooperating teachers discuss the 

Questions ii. How is TCs participation documented in the field experience  TCs submit five time sheets through the course of their field experiences  Double check that time sheet is linked in ED  ED 480 Field Experience I does have a time sheet now. 

m. ED 481 Field Experience II See below.

Questions Question, no  1. Are any assignments from methods courses implemented in  Yes, of course.  The major assignments are the Unit Plans. The Unit Plans in  No time sheets. Incorporate into the syllabus.  The unit plans from ED 451 Literacy Methods and ED 453 Math 

n. ED 482 Clinical Practice See below.

Questions i. Are field observations required for field experience? No  A minimum of two observations are required in ED 481 Field Experiences I.  Add Clinical Experiences Observations to  The Clinical Experiences Observations is a form used to assess 

o. ED 490 Teaching Seminar See below.
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Questions i. Teach the Charlotte Danielson Framework since TCs must 

include this information for the Video Analysis assignment.

The Danielson Framework has been formally added to the weekly topics list. 

(The Danielson Framework is taught in the MAT program.)

How do they get support for doing video 

analysis? 

Faculty teach students how to take the video, how to replay 

the video, how to use the Charlotte Danielson Framework to 

analyze the video, and more. Students work collaboratively to 

analyze the video as well.

Addressed ii.Is the Unit Plan new or a version from the methods courses? To assure continuity, the Unit Plan is the same Unit Plan used in the 

Questions iii.  How do TCs obtain data from the Assessment for Student 

Learning (unit plan, lesson plan)?

The Teacher Candidates gather data from assessments they design, 

develop, and implement in the field, based upon their own Lesson Plans 

and Units Plans. The assignment has been updated to reflect the source of 

the data. 

Add into weekly topics. How they get supports. The title for the Assessment for Student Learning has been 

changed. It is now Student Work Analysis Assignment. It is 

listed in the Topics table‐‐Week 12. There is a collaborative 

workshop held to support students through this assignment, 

which is due in Week 13. This is listed in the Assignment Due 

column of the table.

Addressed iv. How often are the seminars? Weekly.

p. ED 350 Second Language Acquisition See below.

Questions i. This course is delivered online. See the comment in Section 3A  Will continue working with Dr. Dumaing, Director of the TESOL program at  No revised syllabus. No longer applicable. The School of Education has created ED 

Questions ii. Missing alignment to TESOL standards. CAEP standards are  Will continue working with Dr. Dumaing, Director of the TESOL program at  No revised syllabus. No longer applicable. The School of Education has created ED 

Questions iii. This course is housed in the English department and the  At the university level, faculty members may create their syllabi in any  No revised syllabus. No longer applicable. The School of Education has created ED 

Questions iv. The course topics provide foundational knowledge about 

English as second‐language learners. What licensure program 

courses align with this course to ensure teacher candidates are 

prepared to work effectively with students with limited English 

proficiency?

Students learn about ELLs and/or how to consider their educational needs 

in ED 350 Developmental Concepts of Learning, ED 455 Differentiated 

Instruction, ED 314 Technology for Learning and Teaching, ED 457 Emerging 

Bilingual Students in Schools, and ENG 350 Second Language Acquisition 

Theory. ELL instruction is also considered (incorporated and assessed) in the 

methods courses‐‐ED 451 Literacy Methods, ED 452 Social Studies and 

Science Methods, and ED 453 Mathematics Methods.

No revised syllabus. No longer applicable. The School of Education has created ED 

437 Second Language Acquisition for K‐12 Educators, rather 

than using ENG 350 Second Language Acquisition Theory. 

Addressed B. We know that Emergency Hire requires a bachelor degree. Since  This would not happen in the BAES degree program. Anyone with a 

Addressed C. Since the CT classroom is the setting for the teacher candidate's  This is a minimum requirement.  Please understand that the CT is not in the 

Questions E. Does the CT receive training on using the Classroom Observation  Yes. CTs, TCs, UH Field Supervisors, and the UH Field Experience  During the meeting with Felicia and Jennifer it was agreed that 

Addressed. G. On the Teacher Nomination form, you may want to include  We have added the licensure level to the Teacher Nomination Form that 

Addressed. H. Do CTs know they can receive continuous support for additional  Yes! Per the program application, the Field Experience Coordinator is 

Addressed. I. If UH Hilo Supervisors are not full‐time faculty members, when is  All newly hired UH Hilo Supervisors are provided with a program 

Questions J During the summer, UH Hilo provides opportunities for CTs to  We agree and have added this as an Action Item to our next Faculty  We have added descriptors to all field evaluation forms and the 

A. All HTPS are assessed in ED 480 and ED 481 (PDF, p. 60 and  See below.

Questions a. The TPS evaluation form does not measure all of the  You are right. It does not. We are in the process of re‐aligning our entire  Field (in process) The TPS evaluation form has been revised and now measures 

Questions b. How can you revise the distribution of teaching and  We have distributed the teaching of the HTPS essential knowledge and  Matrix (in process) We have completed a comprehensive review of all course 

Questions B. During the licensure program, ED 451 is a literacy methods 

course emphasizing comprehension with minimal focus on 

reading foundational skills: phonemic awareness, phonics, and 

fluency. How will TCs learn to work with students with reading 

difficulties in the field experience classroom?

The first course, ED 341 Literacy for Elementary Teachers, requires students 

to spend a minimum of ten hours tutoring a elementary student who is a 

struggling reader. (This is currently what we do in ACES and MAT.) During 

the second course, ED 451 Literacy Methods, student expand their 

knowledge by building a literacy‐focused unit plan that they will teach in 

the elementary classroom. This unit plan will require that students 

differentiate instruction for students with reading difficulties. 

Solved by matrix.  (1) Working with struggling readers (reading difficulties) is 

covered as a topic in ED 341 Literacy for Elementary Teachers I, 

which is the first course in a sequence that addresses reading 

foundational skills in depth, along with a field experience 

where students must work directly with a struggling reader. (2) 

ED 451 Literacy for Elementary Teachers II builds upon those 

reading foundational skills and extends to small‐group and 

whole‐group instruction. (3) Working with students who are 

struggling readers or diagnosed with dyslexia is also covered in 

ED 455 Differentiated Instruction. 

Questions B. In the Program Evaluation (Appendix S9‐1) for completers,  We have added the following items to the evaluation: The teacher licensure  Action items. All requested changes made. 

Questions C. Consider having a focus group of induction mentor teachers,  We already do this on an informal basis, where we invite induction mentor  Action items. At the faculty meeting on Wednesday, October 30, 2024, 

Section 10: List of 

Addressed. A. Review forms and replace the word graduate with  The Field Experience Professional Agreement has been revised accordingly.

Other Issues of 

Questions Provide a list of recommended courses that include art, music,  When initially designing the degree program, the School of Education used  Faculty discussion required. We have created two new courses at the 200 (sophomore) 

Questions Show how art, music, physical education, and drama are 

integrated into the prerequisite, content, and methods courses.

A brief inventory of recently developed Lesson Plans and Unit Plans in the 

methods courses revealed that several students have either focused upon 

or integrated art and physical education into their work. The School of 

Education plans to formalize the integration of the arts (art, music, drama) 

and physical education/health into the methods courses as a next step in 

program revision. 

Faculty discussion required. We now have specific pre‐requisite courses that address these 

content areas. Further, in the methods courses unit plans, 

students are required to integrate the arts and movement.

Section 8: Program Faculty

Section 9: Completer and Graduate Follow‐up

Section 5: Clinical Experience/Student Teaching

Section 6:  Hawaii‐Specific Requirements

Section 7:  Teacher Candidate Support and Services
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Bachelor of Arts in Education Studies – Teacher Licensure Track – Curriculum Sequence 

Thematic 
Block 

Hawai’i Teacher 
Performance  

Standards 

Year 1 & Year 2 
(9 credits) 

Year 3 - Fall  
(15 credits) 

Year 3 - Spring 
(15 credits) 

Year 3 - Summer 
(2 credits) 

Year 4 - Fall 
(16 credits) 

Year 4 - Spring 
 (14 credits) 

Learner and 
Learning 

Standard 1 
Learner 
Development 

 
ED 350 Learner 
Development (3) 

 

ED 314 Technology for L earning and Teaching (3) 

   

ED 490 Teaching Sem
inar (3) 

Standard 2 
Learning 
Differences 

  
ED 455 Differentiated 
Instruction (3) 
 
ED 467 Emerging Bilingual 
Students in Schools (3) 
  

 
ED 437 Second Language 
Acquisition for K-12 
Educators (3)  

 

Standard 3 
Learning 
Environment 

  
ED 450 Learning and Teaching 
in Hawaiʻi Schools (3)  

 
ED 443 Learning 
Environments (3) 

 

Content Standard 4 
Content 
Knowledge  

ED 243 Math for 
Elementary Teachers I 
(3) 
 
ED 270 Health and 
Wellness Education (3) 
 
ED 272 Art and Music 
Education (3) 

ED 341 Literacy for 
Elementary Teachers (3) 

 
ED 342 Science for 
Elementary Teachers (3) 
 
ED 343 Math for 
Elementary Teachers II (3) 
 
ED 344 Social Studies for 
Elementary Teachers (3)  

    

Standard 5 
Application of 
Content 

    

Instructional 
Practice 

Standard 6 
Assessment 

  
ED 452 Social Studies/Science 
Methods (3) 
  

 
ED 451 Literacy Methods 
(3) 

 
ED 453 Math Methods 
(3) 

 

Standard 7 
Planning for 
Instruction  

    

Standard 8 
Instructional 
Strategies 

    

Professional 
Responsibility 

Standard 9 
Professional 
Learning and 
Ethical Practice 

   
ED 470 Professional 
Dispositions (1) 

 
ED 480 Field 
Experience I (1) 

ED 471 Ethics for 
Educators (1) 

 
ED 481 Field Experience 
II (3) 

ED 472 Professional 
Responsibilities (1) 
 
ED 482 Clinical Practice 
(10) Standard 10 

Leadership and 
Collaboration 

   




